
Curriculum Philosophy for the Gifted

Curriculum as Development of Cognitive Process

· Focused on process skill development

· Organized around higher-level thinking skills

· Fostered content-independent model of curriculum that uses cognitive skills as the centerpiece of all learning activities

· Implicit assumption that learning cognitive skills will translate across, apply to, and enhance any field of inquiry

· Basis for many pull-out programs which have emphasized critical and creative thinking and problem solving as the substance of curricula, treating these process skills as content dimensions in their own right

· Research supports this orientation if there is also an emphasis on deep content knowledge and the application of cognitive skills directly to this content. (Haskell, 2001)

Curriculum as Technology

· Focused on organization of curriculum into student inputs and outputs

· Relies heavily on stated behavioral or performance objectives with measurable outcomes that can be tested to determined progress/achievement

· Assumes that curriculum standards must be explicit, taught to, and tested for

Curriculum as Personal Relevance

· Promotes a child-centered model that values curriculum experiences that are tailored to individual student needs.

· Interest of students guides the curriculum

· Goal is to be personally engaging and to offer consummatory experiences that provide growth at each student’s level of understanding.

· Emphasis is on self-directed learning with gifted students responsible for their own curriculum through contracts with facilitator who assesses interest and ability.

· Interaction of student and facilitator in mutually agreed upon work forms core of curriculum experiences.

Curriculum as Social Reconstruction

· Holds that purpose of educational institution is to be agent for social change and that curriculum content should be viewed within larger social and cultural realm

· Topics chosen promote community action programs as well as individual and collective social responsibility.

· View curricular experience as part of social reform

· Creates a more culturally responsive curriculum that attempts to help students learn how to create a better world

Curriculum as Academic Rationalism

· Rooted in Western tradition of rational humanism

· Adheres to an ideal of education as a way of providing students with an understanding of great ideas and an ability to analyze and synthesize past achievements.

· Recognizes a core of work central to our evolution as a culture

· Espouses a belief in the structure of knowledge as embodied in the organization of academic and artistic fields of inquiry

· Most of the lasting curriculum used in gifted programs comes from this orientation; e.g., Junior Great Books and Philosophy for Children
Curriculum as a Precursor to a Professional Career
· Rooted in professional school and vocational school models

· Strong focus on the practical and utilitarian

· Seen through career education models that help students view curriculum as a preparation for future professional work; e.g. mentorships and internships

· Students relate to the practicing professional in his/her domain

· Strong emphasis on developing the skills, attitudes, and traits of professionals
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