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Organization

Ideas with focus and details galore . . .
In your head, on paper, on the computer, and more.

Time to think about order, how to get it down right,
There are so many options, you can get writer’s fright,
The ideas need purpose, direction and shaping,
Decisions on how will be all to your making,

Reason and logic, compare and contrast,
Detailed analysis, or present to past,
Information you've given in just the right doses,
Events proceed logically—no hocus pocus.

Organization is the name of this trait,

From beginning to end and a middle, top-rate.
Transitions, pacing, sequencing, too,

There's plenty to think out, lots of writing to do.

Five-paragraph themes may seem ever so neat,
But as a way to organize, they're hardly complete.
Formula writing is nothing so hot,

Try writing with insight, freshness, and thought.

If you think that it's easy, we'[l just see about that,
Getting it right is like herding cats.

The ideas are out there—now grab them and shake,
Good organization takes skill and imagination to make.

~Ruth Culham
3.
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Good Organization:

1. Grabs you right from the start!

2. Everything ties together.

3. Good balance of beginning, middle, and end.

4. Transitions are smooth so you can follow it easily.
5. At the end, it feels finished and makes you think.

Organization at the Primary Level

¢ Think balance and harmony.

¢ Early signs: filling the page with text or pictures, labels, and/or
titles.

¢+ Move on to sequencing in pictures.

¢ Then grouping by information.

+ A strong sense of beginning and ending from listening to text. {this
happens long before they can produce it themselves.)

Organization:
Thinking like a writer

4
¢

L4

How does my paper begin? Do | have a strong lead?

Did | tell things in order and include important details? Did | leave out the
trivial details?

Did I build to the MOST IMPORTANT thing(s) or moment(s) in my paper?
Do I have smooth transitions? Does everything tie together? Key words to
look for might be: first, then, next later, because, one day, when [ was little,
at last, ...the end!

How does my paper END? Does the reader feel finished at the end?

You can organize in many different ways:
4 Big picture to little picture (space)

% Chronoclogical order (time)

% Details in bunches (content)

€ Taking a side (perspective)



ORGANIZATION

Any ac Tivily _MAI‘ allows stodents To practice . . .
writing a lead that hooks the reader '
seguencing in a logical & f'nfef'e.s'ﬂ}y way
Identifying the furning point
connecting ideas fo a larger theme -
linking ideas fogether for the reader
setting up a problem—rhen solving iy
craffing a conclusion that ties up loose ends

1. I-Search

Students use community-based and personal research to.explore a topic of genuine interest.
They begin by defining what it is they want to know and why the topic is important to them,
and include in their research a description of methods used and what they have learned or
(gained from the experience. The structure of the research format provides an excellent
built-in organizer, yet the task is never dry or dull because the students really care about i

 The best resource: 7he I-Search Paperby Ken Macrorie.

2. Out-of-Sequence

Try recrdering a student paper, poem, magazine article, etc., and then asking students to
reassemble it in the correct order. This works particularly well if the article is cut into
pieces so students (by themselves, in pairs, or in groups) can play with it like a puzzle, moving
pieces around to try different versions. Ask them to find the lead first—then the
conclusion. How can they spot these things? What are the clues? How do you spot
transitions? As a next step, ask students to select a piece of their own work, cut it into

" pieces by paragraph, and ask someone else to put it back together. Is it easy or hard?

5.
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3. Ten Minutes Only

Ask students to draft a story that all takes place within a short time-frame, such as ten
minutes. Every bit of the action must happen within this confined time. As they draft, ask
them to look for transitional words, and how to deal effectively with the beginning, middle,
and end. For students who tend to write on and on, or use the dreaded bed-to-bed format
(telling EVERY THING that happened no matter how trivial) without ever getting spectfic

this is a good antidote.

4. Sharing Leads

Ask students to share just the leads from their work. As they read
them in small groups or in a large circle, other students get an idea of
different ways to begin their work. At the end of the activity, make a brainstormed list of
different ways to begin writing and what kinds of writing you might use for each technique.
Encourage students to try several different leads before settling on the final one. Puli in
samples from authors the students know and enjoy as modeis

5. Sharing Conclusions

Coming up with a good conclusion is one of the hardest things for writers of any age to do.
Many students don't even have conclusions until the very end of the writing process and
because of lack of time, energy, or interest, just slap on the first thing that comes to mind.
Try this. Ask students to think of all the ways they or others have concluded their works
THAT DON'T WORK. Things like "I woke up and it was only a dream.” Or, "The End." Or,
"Now you know the three reasons why everyone should learn to drive a standard
transmission.” See if you can get the students to tell you WHY these conclusions dont work.
Let them help you come up with a list of strategies that make conclusions stronger than the
examples above. Now share some rip-snorters out of literature that are really strong. One

of my favorites: Charfotte’s Webby E.B. White.

-
©Northwest Regional Educational Laboratory



.Uoo.wm._m_uzs Japdo
24oW 04 Moy Lnogp o)

"spJom jup}iodwi 240 A3l Aum pup

U} pasn 29 p|noa Aay Buigium Jo pupy 4oym ‘buiftam
4! Pasn 24 p[no3 sp.om asays Moy 51uapnys sy

"Ajjouts
"§SD| "U3y} “{xau ‘puiyy ‘puosas 1841
'24042q :sp.Jom buimojjoy ay4 Abjdsiq

. "SUOILIAUIP 281994
0 asupiioduy Lnogo >0

241 {00} pjnod yompuos

U} {DYM MDD L3Up{I42 2ADY O SBYIIMPUDS Ajjls
bupfows Aq ayoaysn)T 4do "Poo{suapuns|w aq pjnos
SU0H23.Ip Moy s5n3siq "ad(9au 3L} PoaJ UJP|IY? 2ADH

SuoiL22u1p 2nBDA UM , YI1mMpuDs
J244nq 4nubad b HoW 04 Moy, "2')
(#do - squaipa.sbui) adad 3jduis v

‘SUDI4I2UIP
BuiAib uaym Japuo
40 23upLuodwy fnogo yjo |

"(dowi o' saxpysii, 2 Basnj1) 12p.0

Jadoud 2y} uj uaaib jou a.p Suojyoauip 1 uaddoy [jm
404M ¥Sy “(3uogs 2'1) Jayoup o} (jooyds “3°1) Jujod auo
Wou4 1ab oy moy oy su suoi3a.ip anb oy sjuspnys ASY

"}u2pnis yapa Joj sdous [pRpIAIpUl
do Ajunwwio v 4o dow |jom 26.p| v

SUoL22.41p
Buimojjo} uaym uapuo
40 2oupguodul) 4nogo Yjoy

_ “tubjlodui st uapdo Aym ysy

"u2ap.Jo uadouad uy SUo(LJ3uip 4nd spuapnys 2apH ‘djay o4
2U0p 2q UD? LoyM Sy "Buoum s toym ysy ‘wayy mojjoy
0} A} pup suol2a.ip pajquinf PD2J UupjiYy2 2ADH

"Japdo Jo {no
(aunjdup uadod b Bupioui ‘2'1) A4ia1Lo0
ajduiss o 4o} suoydauIp Jo jag

bujpupsaapun
J0J J2PJO J0 2ouDjdodu)
3yl {noqo ||

"fupjdodwi s, Joyy Aum ssnasip

PuD Jap.Jo u) Wayy ind UC3LIOS ADH "asUBS VW
W2l 2Dl 04 OP 04 JDYM PUD WYY 1M Buoum S DM
UaJP|142 3y} 3SY “UapJo Jo 4no sp.pa ayy Abjdsiq

SpJp) 3duanbag auasg g Jo g

an=mojjog

T

251949%3

:o_._.n?_umukm

UOIIDZIUDBID :g# 11041

sdn-wuoM burum 4ioa]) xig

12



poob o jo asupsdodu
3y} jnogp R(oy

Adyy pjnop ‘sbusuuibaq poob jou 24 o 2up Aayg yuiyi
Aayi Aym ssnosiq ‘syooq maj o Jo sbujuuibaq ayy poay

'S{UaA? Jo ¢'243 "PJiy} "pu0das ‘§suai} op pjnoys noA

22uanbas fo 2oupjaodui 4oym 2p122p pup ssnasq 'Bnq v pamojjoms 2A NoA Ji

ayy 4noqo oy Op 0} 4DUM U0} SUCILIAUIP NOA BAIE LUAUP|IY2 BY4 2ADH uolioundaud op
¢450]9 5 Joj 1Bl 3} uj paxa0] 426 uo - 200yd jybia |

‘a2uanbas 3y4 Ul dn pua noA piq jAj420x2 (Wayy yjom $5D|2 3y}

dadoud ayj uy suoidaup 2ADY .i0) doW 3Ly UO SUOLLIUIP JrBY4 23D (U040
 Buiaib Jo asupgiodwy 43140 o) WAB 2y} 0} WO0USSDD UNoA Wo.) buiyab "PIIY2 Y02 uoy} sdow [onpiaipus
3y} {nogo oy 40§ SU0ILI3UIP |DJO (U04ISIA D) NOA 2A16 uaup|Iy? 3ADH J0 JooYds ayy jo dow abupj v

‘Bupua <[} Wayl ol sbuipua ay; .

poob v Jo aoupiaodwii | pip mop “sBuipua Poob 4ou 2.p 4o 240 Aayy yuiyy Aay) sbuipua poob
Y4 noqo HiDy | Aym SSNISIQ "$300q JDJ|IWD} M3} B JO sBuipua ayy poay Y4im $5{00q 2P0} JDI|ILIDS [DIIARS

‘Bujuubaq ¢4ou Aym o Aym ¢buipoad anuriuoo oy Luom

sbuiuuibaq
poab yiim sxooq 2pouy [piaAag

"buijium Buwiziuobuao
U1 43pJo 40 2aupLJodu;
Y4 {noqo o

"Fou Aym Jo Aym ssnasiq Aom

42YL0UD U} Uajium Buisnp sp aq pinom 41 Ji %Sy “Aom
SIYE UBLLLIM SOM L1 UIYL Aayy Aym YSY Ul Uafilim
SOM SIU} JapJo JO pupj JouM S{UBPNYS Sy "PRojd ppay

wA0Q pog
AJap 'poog o "2]qIIO} ‘3|qIduD ]
344 pup Japubxajy, s, 454017 YLipnp

01



Story Mapping Through Circular Pictures

$3

How to Use the Strategy

1) Determine the selection students will read. Explain what a story map is and how it
will be created using a circular formation (Routman, 1991). The story map will relate
the main events of the story in sequence using pictures. Display an example of a
story map using pictures and brief descriptions.

2) Read the selection aloud to the students or have them read it with a partner or
independently.

3) As aclass, discuss the main events of the story. Record ideas on chart paper or an
overhead.

4) Discuss the sequence of the listed ideas. Write the first main event in the one
o’clock position on the map and then draw an illustration.

5) Continue to draw the main events of the story in clockwise fashion, ending with
the last main event and picture at twelve o’clock.

6) Encourage students to explain their decisions for sequencing the main events.

7) Create a kinesthetic activity by cutting the pictures with matching descriptive
sentences into individual cards. Students read the story and sequence the main
events, adding their own ideas as necessary. The picture/sentence cards can be placed
in a Listening Center with a taped reading of the story. Students can listen to the
story on tape and then reorganize the events of the story in chronological order.
Students who created the original story map couid serve as the checkers.

Benefits of the Strategy
* Teaches students how to sequence the events of a story
* Increases retention through drawing and visual imaging
* Allows the student to use different learning styles through sketching
* Highlights the main events of a story
* Provides an opportunity for a second reading of the story
* Incorporates decision making
» Creates independent readers

Motivation is what gets you started.
Habit is what keeps you going.
- Jim Ryuh

& g
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Section 3 N/T Text |

S'roi"y Mapping

Name of the Story
Start here.
Story ending. Beginning scene.

Next main event,

...and so on...

Source: Routman, 1991

-—-u.-—.—..mw.-_w-_-u.m—mm—_.-—..

Story Mapping Example

He took it home:

AN

www.rachelbillmever.com »

He planted seedy;
The Carrot Seed He waited and waited,
by Ruth Krauss
It grew.

Strategies to Engage the Mingd of the Learner * © 2003 Rachel Billmever
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Activity One:

The Wretched Stone:

Purpose: To allow students the practice of writing endings to a story.

1. Divide the class into groups of 4. Assign each group a number:; 1 to the number of
groups formed.

2. Section off the book according to the number of groups you have assigned. At
stopping point one, group cne will then leave the room to write their ending. At
stopping point two, group two will leave the room to write their ending, and so on.
Provide a final stopping point before you read the end of the story.

3. Read the book to the audience, stopping at various points to allow each group to
leave and write their own ending.

4. Groups will have a designated time to finish their ending.

5. When groups come back, they must first summarize the story up to point they left
and then read their ending. :

6. After each group has shared, discuss the differences in the endings. After
everyone has finished sharing and the discussion is over, you can read the real
ending The Wretched Stone.

Activity Two:
“You cannot telf everything. You must choose, whittle down, and organize. You must
anticipate and answer the readers’ questions.”
Stephen Kramer

Purpose: Prepare students to organize and limit all the information they have on a

topic.

1. Look at and read parts of Avalanche, Volcanoes or Lightening by Stephen
Kramer.

2. Discuss how the book is laid out and organized. Students should recognize that
each chapter is an answer to questions Stephen Kramer anticipates his audience
might have on the topic.

3. Discuss with students how a writer can keep from boring his/her audience. (Who

is my audience and what do they already know?)

Divide the class into groups of 2-4,

Have the groups pick a research topic. (or you can pick one topic as a class and

each group take a different component of that topic.) In order to make sure the

topic is manageable, refer back to the trait ideas and Content.

6. Have the students answer, Who is my audience and What do they already know?

7. Each group should then brainstorm a list of questions for which they think their
audience would want answers. Their final list should contain no more than 6
questions.

8. The groups then write their paper. If the class is writing about a common topic,
copy editors can be appointed to merge all the papers into one document.

o
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Organization Activity

“SHARKS™

Put these sentences in order fo form one paragraph that makes good use of |
seguencing and fransitions. -

10.

It resembles a large wolftrap, equipped with innumerable sharp and gleaming
teeth.

The force of this sawing effect is such that it requires no more than an instant
for the shark to tear off a splendid morsel of flesh. .

Have you ever wondered about sharks?
It is terrifying and nauseating to watch.

The shark's jaw is located far back beneath his long snout, but this does not
prevent him from biting directly into the flesh.

Many people fear sharks, but they are fascinated by them, too.

When the shark swims off, he has left a deep and perfectly outlined hole in
the body of his victim, ;

The shark plants this mechanism in the body of his victim and uses the weight
of his own body in a series of frenzied convulsions, transforming the teeth of
the jawbones into saws.

When he opens the jaw, the lower jawbane is thrust forward while The snout is
drawn back and up, until it makes almost a right angle with the axis of his body.

At this moment, the mouth is located forward of the head and no longer
beneath it,

From Jacques-Yves Cousteau. 1970. The Shark: Splendid Savage of the Sea. New York: Doubleday.

/.
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Building Organizational Skills:

SHARKS

-

The shark's jaw is located far back beneath his long snout, but this does not prevent
him from biting directly into the flesh, When he opens the jaw, the lower jawbone is
thrust forward while the snout is drawn back and up, until it makes almost a right
angle with the axis of his body. At this moment, the mouth is located forward of the
head and no longer beneath it. It resembles a large wolftrap, equipped with
innumerable sharp and gleaming teeth. The shark plants this mechanism in ‘the body
of h:s victim and uses the weight of his own body ina series of frenzied convulsions,
ti .msv‘ormmg the teeth of the jawbone into saws. The force of this sawmg effect is
such that it requires no more than an instant for the shark to tear off a splendid
marsel of flesh. When the shark swims off he has left a deep and perfectly outlined
hole in the body of his vietim. It is Ter;rifying and nauseating to watch,

Fr. :‘iT:xcq‘ues—Yves Coﬁsfmu. 1870. The Shark: Splendid Savage of the Sea. New York: Doubleday
(page 37).

A\\ ©Narthwest Regional Educational Laboratory
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6+1 Traits of Writing

Suggested steps on how to introduce

. and teach the individual traits.
By Jim Blasingame

1. Start class with @ warm up that introduces the concept.
Think of this as an anticipatory set, an attention grabber that engages the students without
even telling them yet the trait or trait focus.

2. Lilustrate it through interesting literature or other age-appropriate written
 product. ' |

3. Do hands-on activities to help students understand what it is and how to
improve it in their own writing: |

This is guided practice: an exercise that specifically breaks the trait down into its components
and shows them how to manipulate these components.

4. Guide them through the analysis of anonymous sample papers.

5. Follow with a writing assignment that facilitates that trait.

6. Use the 6-trait rubric to provide useful feedback.

7. Guide students through revising their papers based on that f“e.ledbcxck.

8. Use a pre-identified rubric to assign a grade to the paper.

/4.




William Shakespere

It was a rainy night on the 12 of June, @ man called William and his wife were
in their house working on a book called "Romio $ Juliet! He loved to write
story's poem’s, and play's too. The books he wrote in Veitnam he burned- _

- beacuase he met his destiny but then he had to l_eave them. But when day's
pcxsséd he lived in spainl He liked to travel a lot too. 'He once went to visit
the Great Wall of China, oh he was also g good explorer he'd visit difrent
lands. Oh he also can invent stuff like oh light bualbs, a little bit of magic,
and some telophones! He also was a famous man tool He also did q little fine

he'd say a lot “to be or not to be “hat is the question®? Well that is itill

Grade 4
(Social Studies Report)

/5.



" Sharks

"Sharks are scary but they are graceful they make pretty turnsl” When
your on top of the ocean it looks pretty. When your In the ocean it looks
dark and gloamy. Iv ben snorkeling, I saw some prefty fish, but .. .. Im glad

I never ran‘into a shark. Lots of people have shark Jas, that reminds me I
relly like the movie Jas. T'd like to take about a movie named werewolf but

that would be going comepletly out of the subject. The sispens is cool in

werewolf.

Grade 3

/b.



Paper 1
Grade 3

Crisco and the Bad D'Ay

Once there was a boy named Crisco. He thought to
himself "I should go to the ice cream parlor. So he
walked right to the ice cream parlor with was named
Facility cream he asked "how much for a double scoop of
cookies and cream?” And the man at the register
answered "Fifty cenc sir." "OK" replide Crisco "Here is
fifty cence.” Taking the ice cream. He was walking home
and he tripped on a crack and his ice cream flew through
the air and landed on the ground. Crisco was mad. He
mumbled to himself "I spent fifty cence on a double
scoop and I got one little lick.” he got home and slammed
the door and started watching. T.V.

/7.
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T think everybbdy hwo can, shouid learn to ride bike. '. A bike with two -.
wheels that is. T got my chance in first é;ade. M)‘f dad my sister and T went
to a soccer field behind my school: Chapman. My dad boosted me on to my
training wheelless bicycfe. He held the back of my seat and ran with me folr
a few paces and let go. I was riding!! T was ridingr by meyself on a two
wheeler! But then I fell down. As I got up on my bike my said I should pedai
when I ride. In the next half an hour I could stay bul’aﬁced peaaling. Then
my dad told me 'To try and steer. I went ahead and steered right into the
ground. The next few weeks were smotherd in blood, scabs, bruises and

Eand—c:ids. But at the end, triumph. I could ride a two wheeler,

/8.



An'!'i-Ar:La‘zoloyisfs

The one profession I hate is archaeology. T can tell you strait of f
that it is downright boring!

For one thing, you have to waste Precious hours of time, studying
about boring things that'll put you to sleep! You have to legrn
these things over, and over, and over again!

Then, you have to study about digging and carefully brushing an
item that a gust of wind can break the thing into smithereens.
Besides, what's fun about dusting a mass of rock, a pot, or bones?

After that, if you want to go to Egypt, the “archaeologists
dreamland” then you'll be digging in the blazing hot sun, while

+ most of the time, you get nothing!

Also, few archaeologists become rich or famous, because ‘rhéy
were just lucky to hit something valuablel Most of them don'+ get

a paid a lot.

So, as I said, archaeologists and archaeology, both of them, are
very boring. If you want to be one, T advise you don't! Be
something better like a streetsweeper!

&rade 6

/9.



| Members

Meﬁ'\ber's
Microsoft
Bremerton WA 98311

Dear Members, As we all know people in Africa, North and South. There people are dying
of curable discuss. Just try to think your brother or sister is sick with the flew, Two days
later he or she dies. Then a American doctor comes to visit you and give you medicine to
cure it. Won't you be heart broken I know I would.

Imagine on Christmas day, you with what you have fift of a family. And you grab your first
gift (that isn't even raped) and it is @ half of flat bread. Or itisa holey bianket and it is
your favorite gift. Just think of all the nice things we get for Christmas, computers, nice
toys, chocolate, etc. Would you just feel for the poorer ones. Like I dol

Now population talk many people who loved each want to have kids right. Well these people
have kids left and right cause there town is a none populated place. So your best friend is
pregnant and your happy and sad for her cause she or the baby or both have a good chance
of pasting away. Thats how most females die there at birth. Would that Jjust suck. Well, it

would but it the way it happens there.

Lets have a nice talk about diseases, They weep out 80% (at a estiment) of the population.
Little boys a giris die mostly under the age of four. Now the newest Jiease going a round
there is aids(not curable). People want kids so they can‘do alittle something something then
it spreads. Then they do it all over again. Then if she gets pregnant when the baby comes
out it gets it. Then when a person needs blood they don't check it and if the blaod has aids
in it then BOOM they got it now. Those are the most possible ways to get it.

Education is another big thing. Kids hold are future and we don't want many stupid people
holding it for us. Do you? Or do you want smart people earning ton and ton of money like
you and are business do. Or do you want more Mac Donald want to be workers., Well I know

I don't.

Well lets get to why I'm writing you this letter, Well are company is full of money. And I
was just wondering if you would like to donate $50.00 to the families or kids who need the
things I had wrote about up above. That is all I want. Please write back with your answer.

Grade 8

2.0.



Getting inside Student Writing
SAMPLE PAPERS FOR PRACTICE SCORING

PAPER 1. "MAKING DECISIONS”

Grade 8, Expository

Thinking helps you make good decisions. When making a decision, take
your time and not rush into a hasty conclusion. Clarify the decision you are
making. Be sure you understand all aspects of your decision, without confusion,
Reason out the consequences your decision will effect. Question whether the
concluding effects will be positive or negative.

Before proceeding ahead with any decision making process, devise other
alternatives, if any, noticing who and what may be effected. Be sure to ask
others for their opinion on the subject. Keep in mind, however, that their
opinion may not be correct or even helpful. Quality decision making depends
on facts, not opinions. Eventudlly, your decision will have impact on other
things. These impacts cannot dlways be foreseen. Take your time in
determining which impacts dre most effected, and be careful in the end.

21



Getting inside Student Writir._

SAMPLE PAPERS FOR PRACTICE SCORING

PAPER 16. "WHAT CONFUSES ME"

Grade 12, Expository/Reflective

Last night I watched a starving child cry.

I could seethe sharp outline of hisx bones jutting out from beneath
hiy touught skin—his rilr cage heaving visibly as the soby shook his
poor, fragile body. I saw his swollen belly and the way hiy Limbs hung
Limply at hiy sides; like brokentwigs: But what stayed with me weve
hiy eyes. Sunken and shadowed invtheir sockety, his teary seeming to-
glitter from the depths of some profound emotionthat I could not
seemvto-grasp or understand: I watched asthey carved shiny, silver
traces through the dust on hiy cheeks; and for a brief moment I
wondered whether he could really see me.

Secondy later he way gone—replaced by the image of o dancing
Coca~Cola cowv ag the news broadcast switched over to-a conumercial:
And I sat there, nuldling over hiy predicament while wondering
whether or not to- stawt my Calculis homework. To- me, he was nothing
more thaw a poster child, and I had homework to-do-

Yow ask me what confuses me invlife. I'Wtell yow. I'nmv confused by
the fact that I sleep inva two-story, four-bedroom house while an
African family of twelve huddley inv av dilapidated old shack made of
sticky and mud. I'm confused by the fact that I'm five pounds
overweight whereas othery havent seenw av bite of food, inv over o week.
I'mvconfused by the fact that the bracelet I weawr around wy wrist
could supporvt a child for over o month: I'mv confused by the fact tht I
watched that helpless Little boy cry—and didn't shed a tear.

I wonder when I changed, when I became to-devoid of huuwman
emotionthat I could look misery inthe eye and mevely shirug my
shoulders. Tough break; kid! Life's rough: When I think about it; I

frighten myself. g



PAPER 16. "WHAT CONFUSES ME" continued

It seemy as though there's a side of me that I didw'teven know
eristed—one that has become so- nuuml-to-the tragediey of thisy world,
tharbtncrbﬂgerﬁ%hfﬂwtug/ofwnpl&hmmhw I canvrant
and rave about the injustices of this world wntil I'm blue in the face. .
- - I canv spout out Bible versey about love and charity unttd my voice
twrng hoarse . . . Butth&factrwwumﬂwm‘I didw't cry. That

That night as I lay inbed; the boy'y image flashed before me
again i my mind. And suddenly it occurred to-we: he hay o name.

Inthat single, swift ingtant, something inside of me seemed. to-give
way. He was o real persony flesh and blood—living under the same

sky, sleeping under the same moovv It's hard to-force yourself to-see

someihing yow are to-willing to-ignore. It's easier to- spare yourself the
painthaw embrace the truth. But at that moment I kinew that T was
helpless to-change the reality before me: That boy had gone to-bed,

hungry.
But he no-longer cries alone
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A GooJ -Tea::Ler

To be a good teacher one needs to love kids, love education, be caring, dedicated,
- cheerful, etc. Yeah, we've all heard it before. We've been writing this essay since
2" grade. It's what we're expected to tell you in our big, colorful words for our big,.
' colorful grade, Sure..I agree, it does take all of that, but maybe it takes a wee bit

more, hmmm?

Maybe a good teacher needs passa‘on.‘ Not necessarily for teaching, but for life.
Perhaps they need to be rebellious and independent, as opposed to a standard issue

model A.

I think a good teacher should teach what's in their hearts. They should be
outrageous and have fun with their subjects, They should be there to give advice,

but they should not force it upon these who don't want it.

A gocd teacher should understand that being free spirited doesn't mean you're
stupid and that being shy doesn’t mean you have no opinions. I think a good teacher
could let loose and be casual. Let us have our freedoms without losing control.

They must realize that T am not 4,nor am T 40. A good teacher should never fear a
new idea. They shouldn't be afraid to make mistakes. They should respect me and

my privacy, understanding that this will bring respect to them,

A good teacher must realize that were are individuals. They should involve us in
discussions and teach us about reality and vhings that are relevant to us. ‘They
should understand that we don't need to be sheltered as much anymore. Now we

need to be taught.
A good teacher listens,
A good teacher learns,

Grade B-9
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SHARING YOUR WRITING.
A FOCUSED REVISION LESSON

If you write regularly and share your writing with students, by all means
keep on doing whatever good things you have going. This is q wonderful way
to model the kind of responses you want your students to give each other
when they are talking about their writing and asking for suggestions~—pius it
gives you the opportunity to tell the stories of your writing and revision,
How else can students learn what revision looks like if we don't take them
through the process from the inside out and talk to them about how writers

think and feel? ‘

Suppose, however, you do NOT routinely write or share with students. In
that case, here's an easy, non-threatening approach that might get you

started. '

1, Think which trait you'd like to focus on for this lesson on revision—

7 Ideas? Organization? Voice?

2. Create a SHORT (one paragraph is enough) piece of writing that is
WEAK in the trait. Let's say you choose organization. You might--
deliberately, mind you—make the lead weak, Jumble the detdils to
make the text hard to follow, leave out transitions, put in too much
information, or leave the ending off altogether. It's up to your
students to use their rubrics to help you identify and revise these

_ problems.

3. Plan a time Yo read your paper aloud and discuss it. You may wish to
put it on an overhead or make copies to hand out. You may wish to ask
students to score it for the trait you've selected. (In the example
that follows, Organization was the selected trait).” Then, ask students
to help you make a Plan for Revision—a list of very specific
suggestions for making the piece stronger for the focus trait. If
their list is long, ask them to show you where to begin. For example,
you may wish to revise the lead and then see what happens. One step

at a time . .. building toward the bigger picture!

3/
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Save their suggestions on an overhead so you can refer to them later.

Revise your paper, making it stronger in the rait you're working on.
It does NOT have to be a masterpiece. In fact, it shouidn't be a
masterpiece—that kind of progress will seem out of reasenable reach
for many of your students. It just needs to be noticeably better,

' something they can see themselves doing later on their own work.

Read and share your revision. Ask students to score the new version,

to comment on differences they see. Ask what still needs to be done.

What would make it stronger yet? Tell students what you did to
revise. Did you read your work aloud? Work on a word processor?
Cut out whole paragraphs? Read it to someone else? Show them the
piece in various stages of revision if you can. Talk through it—talk,:
talk, talk, and think aloud some more. Then ask for questions and

listen carefully!

Next steps:
You could:

e Revise further for that specific trait
e Score for another 1rait and revise some more
e Move on to a new piece and repeat the process

¢ Share a reflection of the process from your point of view

The whole secret of this activity is to have some fun—and to show positive
ways of working with and responding to a writing group! When you do this,
you make revision possible for students on their own work.

©Northwest Regional Educational Laboratory
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MY TRIP TO DISNEYLAND

An example lesson to illustrate teaching ORGANIZATION to students by
modeling the writing process. '

Keys to success:

Think aloud as you go so students can hear what is going through your
mind.

Stay focused on the selected trait (even when students suggest revision
ideas that are for other traits).

» Encourage students fo use the rubric as they comment.

Listen carefully to what students say . . . it will help you understand what
they know and still need to learn.

Honor all their ideas but show students how you chose to use some over
others in your revision (the writer is in controll),

Remember that you don't have to write something wonderful to illustrate
the revision process, it just has to be better than the original.

Be reflective on the process, how their comments make you feel, and how
important a real audience is to a writer.

Have funl Show students that revision isn't as scary as they thought.

@Nonhwcst Regional Educational Labaratory jj .



MY TRIP TO DISNEYLAND

Well, one time we went to Disneyland and it was pretty fun. And there were
a lot of people there who wanted to ride on the same rides as we did so we
had to wait in line for a long time and that part wasn't so great, but except
for that, Disneyland was really cool, My favorite ride was Pirates of the
Caribbean, but I liked the food there, too. They've got lots of different
kinds of food to eat there like chili cheese fries and popcorn. My son, Sam,
really liked the hamburgers there because they were barbecued and had a
lot of good stuff on them, but I liked the chili cheese fries the best.
Sometimes we make them at home now because they were so good at
Disneyland. Anyway, Sam and I had a great time at Disneyland. Sam didn't
like the ride, "It's a Small World,” because he said it was really boring. But I
liked it because it showed all the different countries and how they dressed.
There were a lot of people at Disneyland from different countries too, '
When they came in they locked so surprised to see all the people and rides

and food everywhere,
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MY TRIP TO DISNEYLAND
Revision suggestions from fifth graders after -reqdi ng Tﬁe original:
¢ Pick one idea and stick with it
e You tatked about too many things.
. VI‘r jumps around too much,
¢ What's the poinf?
e I wasn't very interested; even at fhe. beginning.
e You skipped around—I got lost.

« Don't start with *Well.”

» Trying to follow this story is like reading a road map in the pi'rc.h black!

e Where are the paragraphs?

e The ideas are all jumbled up—it's like talking, not writing.

35.
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MY TRIP TO DISNEYLAND

Revision suggestions from ninth graders after reading the original:

This is kinda like prewriting. Now maybe you can pick something to focus
on once you look at these first ideas,

You have four different ideas in here 1) the rides, 2) the people, 3) the
food, and 4) your son’s experience and that's oo many!

Reread it and make sure it makes sense to you. Do it out loud,

Your introduction needs work. Make the first sentence more interesting
because it sets the tone for the whole paper. Don't EVER start with
"Well."

Once you set up the topic, don t drift away, Stay with that idea,
otherwise it gets confusing and you lose the momentum.

All of the paragraphs should help explain the main idea. It all needs to

tie together. ‘
The words are pretty ordinary and sometimes flat. Pick some more

interesting ones to replace “a lot* and "stuff.”

Each last sentence of the paragraph should point the way to the next
paragraph, otherwise it just doesn't make sense why you are talking about
something new.

End it with a conclusion but one that ties back to the beginning in an
interesting way. Don't just say the same thing all over again.

The ending is the hardest part because it really needs.to make it feel
finished. Leave them thinking, laughing. But don't just put "The End"~

that's cheap,

©Nort.hwcst Regional Educational Laboratory
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MY TRIP TO DISNEYLAND:
POSSIBLE LEADS

This paper is going to tell you about the three things I liked best
about Disneyland.

Every kid in the world wants to go to Disneyland. Now it was finally
my turn.

My mouth still waters at the thought of those delicious chili cheese
fries.

Hil My name is Ruth and I'm going to tell you about my trip to
Disneyland.

Have you ever been to Disneyland? T have.

Leaning out of the car window T understood why the sight before me
was called THE MAGICAL KINGDOM.

37
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MY TRIP TO DISNEYLAND #i

Leaning out the car window I understood why the sight before me was called
THE MAGICAL KINGDOM. Rising higher than the thick layers of Southern
California smog was a gigantic "snow" covered alpine mountain just daring me
to jump into one of its bobsleds for the ride of a lifetime.

My parents parked the car and we headed toward the entrance. My eyes
were fixed on the mountain and I felt a knot in my stomach as T wondered if
I'd have the courage to take the wild mountain ride. With each step,
through the entrance, up main street, past Sleeping Beauty's Castie and the
walk that would take us to Adventure Land, I felt terror rising in my heart
and mind. What made me think I could do this? I hated scary rides—stayed
away from carnivals and roller coasters like the plague—yet here I was,
marching steadily toward the "Queen” of them all, the Matterhorn.

Standing in line offered only a brief reprieve. The whole 25 minutes of
edging forward, I said to myself, "Just don't do it. Who will care? Just get
out of line. Get out now!” But somehow my feet weren't listening and before
I realized what was happening, I was strapped into the front seat of the
bobsied. "Now, hold on tight. Don't stand up—you might fall out as the
bobsled goes upside-down. Here we go .. ."

And with a rush of noise, grinding gears, and lights, we went up the mountain,

and down. The whole thing lasted about two minutes, but to this day it felt
like a lifetime to me. My first triumph over the mountainl The Magical
Kingdom had woven its spell over me and allowed me to conquer a great fear.
I stood in that line and rode the bobsleds one more time, confident now that
I was part of the world that could master E ticket rides.

(written for grade 5 students to illustrate the trait of organization)

©Nonhwest Regional Educational Laboratory
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MY TRIP TO DISNEYLAND #:2

My mouth still waters at the thought of these delicious chili cheese fries.
The potatoes so hot they almost burn the top of your mouth; the cheese
melted to just the right temperature that it gently cozed down the side of
the.dish; the aroma of chili as pungent as the Texas Prairie spices that

brought it to life. I was finally at Disneyland!

Most people remember the unique and thrilling ride, or the crowds of people
from all over the worid milling around the acres and acres of land devoted to
making people laugh, and forget their everyday lives for just a few precious
hours. Not me, I remember the food—rich, delicious, and everywhere,
Pleasures for the palate, just another dimension of this magical kingdom

designed to fulfill your wishes and dreams.

It wasn't at all what I expected. I wanted to be thrilled as the ride down
the Matterhorn sent my heart racing way up into my throat. I wanted to
laugh uproariously at the antics of the ridiculous bears in Bear Country. I
yearned to feel the magic as Sleeping Beauty's Castle cast its web of
enchantment over me. But no, I found myself craning my neck around every
corner Yo scope out which avenue might hold another food cart or restaurant
of delightful treasures I had never dared to dream existed.

You see, when I was growing up, we ate plain food. Good, healthy (at least by
1960 standards), wholesome, but plain food. Meat loaf, tuna on toast,
chicken and dumplings, fruit in Jell-O molds, and at least a weekly dose of
liver. And yet here I was, finally at Disneyland where there was enough
excitement to last most people a lifetime at every turn, and what amazed me
most was chili cheese fries. Gloriously hot, gooey, savory, chili cheese fries.
Ahhh . . . it was definitely an E ticket ride.

(written for grade 9 students to illustrate the trait of organization)

@Northwest Regional Educational Laboratory
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SELF-REFLECTION ¢
MY TRIP TO DISNEYLAND -

. .
Working on these two pieces of writing made me realize ji:_s? how true my
advice to young writers is—focused /isbetter! When'} tried to write the
piece on looking out the window at Disneyland, I realized I still needed a
reason for writing; the topic alone wasn't enough. J ust going to Disneyland
was not a good seedbed for an interesting piece of writing. T knew I had to
zero in on something—the theme of my fear began to emerge as I struggled
to make the piece work more effectively. The ideas were strengthened as I
worked on the organization—ad real bonus in analytic assessment!

When I wrote about the chili cheese fries, however, it was a totally
different story. The writing just flowed and seemed to work so much
better. Though I thought this idea would be really hard at first, I found it
easier than the other piece because the writing was purposeful and allowed
me to explore the real story—which had mere to do with my family and
growing up than the fantasyland of Disneyland. T think I have more to say on
this topic—more ideas to explore here—and have salted them away for

another day.

I used the same ending on both pieces because it captured the mood and
feeling I was looking for. The E ticket ride reference turns out 1o be a
story inside the story. If I write more on this, I think it will be a whole

- piece focusing on the E ticket reference and how it has worked its way into

our shared vocabulary even though it has been more than 20 years since
ticket booklets were issued with A-FE tickets.

I jotted the E ticket reference down in my writer's notebook. It'san
interesting idea to think about. Maybe I can even find an old E ticket
somewhere and that will help me share this idea with kids who have no clue
where E tickets came from and how they were used. Maybe I can get my
brother to write his own world of reference to E tickets as an air +~affic
controller. This co:id be a fun collection to work on and watch grow—al}

from the original icea of "Disneyland."
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6 +1 TRAITS™ OF WRITING LESSON PLAN

NAME: MARY SCHMIDT DATE:

7/29/02
GRADE LEVEL/COURSE: ENGLISH ©

WRITING TRAIT(S)/STANDARD(S) ADDRESSED (CIRCLE ANY THAT

1 3 4 3] 6 7
IDEAS  (ORGANIZATIO VOICE WORD ~ SENTENCE  CONVENTIONS PRESENTATION
CHOICE  FLUENCY

TYPE OF WRITING (CIRCLE ONE):

DESCRIPTIVE ARRATIV IMAGINATIVE EXPOSITORY

PERSUASIVE
WRITING PROMPT: As DAVID WEISNER’S CREATIVE CONSULTANT,

WRITE AN ENDING FOR THIS BOOK THAT WOULD SATISFY THE READER.

THEN, AS CREATIVE CONSULTANT TO WILLIAM SHAKESPEARE WRITE AN

ALTERNATIVE ENDING FOR ROMEO AND JULIET THAT FOLLOWS THE

FORMAT OF A DRAMA AND WOULD SATISFY THE DISCERNING

“SHAKESPEAREOPHILE.”
BooK TITLE (OPTIONAL): JUNE 29, 1992 BY DAVID WIESNER

TIME REQUIRED:45-50 MINUTES

WHAT 10 DO/MATERIALS/PREPARATION NEEDED:

=> DISCUSS THE SIX STEPS OF PLOT : ACTION, CONFLICT, COMPLICATION,
CRIsIS, CLIMAX, RESOLUTION (INCLUDING SOLVING THE PROBLEM AND
PROVIDING A PHYSICAL AND EMOTIONAL ENDING)

= DISCUSS WHAT A GOOD ENDING DOES: SOLVE THE PROBLEM, TELL THE
MAIN CHARACTER’S FEELINGS, HAVE A PHYSICAL ENDING, ANSWER THE
READER’S QUESTIONS. RELATE THIS TO THE TRAIT OF ORGANIZATION
BY LOOKING AT THE RUBRIC.

= READ JUNE 29, 1999 STOPPING AT “AND WHOSE BROCCOLI IS IN MY
BACKYARD?” .

=> DISCUSS WHAT AN ENDING TO THIS STORY WOULD NEED TO DO TO BE A
“SATISFYING CONCLUSION.”




= STUDENTS WORK IN PAIRS OR ALONE TO WRITE THEIR OWN ENDING TO
THE STORY. THE ENDING NEEDS TO ACCOMPLISH THOSE THINGS LISTED
IN POINT #2.

= VOLUNTEERS TELL ONE THING THEIR ENDING DID (SOLVE THE
PROBI.EM, TELL THE MAIN CHARACTER’S FEELINGS, PHYSICAL ENDING,
ANSWER READER’S QUESTIONS) AND SUMMARIZE HOW THEIR ENDING
ACCOMPLISHED THAT.

= FOLLOWING THIS DISCUSSION, WORK ALONE OR IN PAIRS TO WRITE A
NEW, MORE PERSONALLY SATISFYING ENDING FOR ROMEO AND JULIET.

How DOES THIS ACTIVITY CONNECT TO THE TRAIT(S)?

THIS ACTIVITY FOCUSES ONE NARROW COMPONENT OF ORGANIZATION—
CREATING A SATISFYING CONCLUSION. THROUGH DISCUSSION STUDENTS
COME TO KNOW HOW THEY MIGHT DO THAT. THEY ENGAGE IN AN ACTIVITY
BASED ON A PICTURE BOOK AND CARRY THEIR NEW LEARNING TO A

CONTENT-BASED SITUATION.

REFLECTION:



